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Cleveland Road Primary School
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Introduction

At Cleveland Road Primary School, we are committed to support every child to make good progress in their
learning. Our guiding principle is one of inclusion and we aim to provide Quality First Teaching for all our
pupils. This includes appropriate differentiation for individual pupils, high quality resources and effective
use of additional adult support. We aim to identify and break down possible barriers to learning so that all
our pupils experience success. This does not mean treating all pupils equally; it means treating all pupils as
individuals and ensuring they have the required provision to achieve the best possible progress.

This SEND policy details how we ensure that the needs of all our pupils with special educational needs or
disabilities are met.

When carrying out our duties towards our pupils with SEND, we have regard to the Special Educational
Needs Code of Practice 2014.

Principles

e We value all pupils in our school equally.

e All pupils are entitled to a broad and balanced curriculum, which is differentiated to meet their
individual needs and abilities. We differentiate by support, questioning and resources as opposed
to differentiation by outcome.

e All pupils are entitled to experience success.

e All pupils are entitled to have their particular needs recognised and addressed.

e All pupils should be helped to reach their full potential — we have high expectations for everyone.

e Good practice for children with special educational needs or disabilities is good practice for all
pupils.

e Additional intervention and support cannot compensate for Quality First Teaching.

e Pupils and their parents/carers know their child best and should be full partners in planning and
reviewing support for their child.

e Pupils with SEND have a unique perspective on their own needs and should be central to all
decision-making processes about their support.

Aims

e To ensure that we take the views and needs of the child into account when planning and evaluating
their SEND provision.

e To develop and maintain partnerships and high levels of engagement with parents.

e To raise the aspirations of and expectations for all pupils with SEND.

e To ensure that every child has his or her individual needs recognised and addressed through Quality
First Teaching and effective additional support.

e To ensure that all pupils have equal access to a broad, balanced curriculum, which is differentiated
to meet individual needs and abilities.

e To ensure that pupils with SEND engage in all the activities of the school alongside pupils who do
not have SEND.

This policy will contribute to achieving these aims by ensuring that provision for pupils with SEND is a
matter for the whole school and is a part of the continuous cycle of assessment and review.



Definition of Special Educational Needs and Disabilities (SEND)

A child or young person has SEND if they have a learning need or disability, which calls for special
educational provision to be made for him or her.

A child of compulsory school age or a young person has a learning need or disability if he or she:

e has a significantly greater need in learning than the majority of others of the same age, or

e has a disability which prevents or hinders him or her from making use of educational facilities of a
kind generally provided for pupils of the same age in mainstream schools or mainstream post-16
institution

Pupils are not regarded as having a learning need solely because the language of their home is different
from the language in which they will be taught.

Identification and assessment of pupils with Special Educational Needs and/or Disabilities

The identification of SEND is built into our overall approach to monitoring the progress and development of
all pupils. This allows us to identify pupils who are making less than expected progress at an early stage.
Inadequate progress might be that which:

e issignificantly slower than that of their peers starting at the same baseline
o fails to match or better the child’s previous rate of progress

e fails to close the attainment gap between the child and their peers

e widens the attainment gap

We are aware that a number of factors may affect a child’s progress and attainment, including, having
English as an additional language, attendance and punctuality, and family circumstances. Therefore, we do
not immediately assume that a child has special educational needs.

The first response to inadequate progress is high quality teaching targeted at the child’s areas of
development. Most pupils will have their needs met through Quality First Teaching. Teaching staff are
supported by the SENDCo to ensure they are aware of the range of SEND and how they may be able to
support all children as part of their practice. This may include appropriate differentiation of learning tasks,
adaptations to the curriculum and learning environment, the provision of additional practical or visual
resources, and time-limited interventions. We focus on early intervention to ensure gaps in learning are
targeted and intervention is put in place at the earliest opportunity.

We are also aware that not all SEND may impact upon pupil progress. This may include children with
Sensory / Physical Needs and/or Social, Emotional and Mental Health Needs. In instances where there are
concerns around needs such as these or where progress continues to be less than expected, the teacher
will work with the SENDCo to assess whether the child has SEND. This will include gathering further
information from the child and all adults who work with the child. Discussions will be held with the pupil
and their parents/carers in order to develop a good understanding of the pupil’s areas of strength and
needs, the parents’ concerns, the agreed outcomes sought for the child, and the next steps. The SENDCo
may undertake observations or advise the teacher on time-limited strategies which may be put in place in
order to ascertain impact upon the child’s learning. This information will be collated in an ‘Initial Record of
Concern’ (See Appendices 2).

Special Educational Needs and Disabilities can be categorised under four broad areas:

e Communication and Interaction



e Cognition and Learning
e Social, Emotional and Mental Health Needs
e Physical and/or Sensory needs

We recognise that, in practice, individual pupils often have needs that cut across more than one of these
areas and that their needs may change over time. Our purpose is not to ‘label’ a child, but to work out

what action the school needs to take to support that child. We consider the needs of the whole child and
ensure that support is focused on individual need and personal outcomes rather than classification/label.

Teachers are responsible and accountable for the progress and development of all the pupils in their class,
including those who have or may have SEND and who access support from Learning Support Assistants or
specialist staff.

SEND Support

When a pupil is identified as having SEND, we take action to remove barriers to learning and put effective
special educational needs provision in place — SEND Support. Quality First Teaching remains our first
response in relation to the identification of SEND, but we also ensure that the child receives high quality
additional support and interventions carefully matched to their needs.

We adopt the graduated approach and four-part cycle of ‘assess—plan—do-review’ as recommended in the
SEND Code of Practice. In successive cycles, the SEND Support received by the child is refined or revised
depending on how effective it has been in achieving the agreed outcomes. Where a pupil continues to
make less than expected progress, despite the school’s best efforts, and with the agreement of the child’s
parents/carers, we will involve appropriate specialists and outreach services.

Pupils with SEND will be set short-term targets in the form on an Individual Educational Plan (IEP). The
class teacher has responsibility for ensuring that time is designated each week for a pupil to work on
specific target areas, in order to ensure the child has the best chance of achieving their targets. This will be
recorded on the school provision map. The IEP will be reviewed three times a year with the child, parents
and the class teacher and where appropriate the SENDCo or appropriate specialists and outreach services.
At the review, new targets will also be set.

Some pupils will make accelerated progress and cease to require SEND Support after a period of targeted
intervention and these pupils will then be removed from the school’s register of SEND pupils. However, we
continue to monitor the progress of such pupils closely to ensure their progress is maintained.

Education, Health and Care Plans

A small number of pupils with the most complex needs may need the support of an Education, Health and
Care Plan (EHC Plan) to enable them to achieve the best possible outcomes. If we believe that a child’s
needs require provision and resourcing over and above that which we make available to our SEND pupils
from delegated funding, we will request that the Local Authority conduct an assessment of the child’s
education, health and care needs. We will involve the child and their parents/carers at every stage of the
assessment process.

Following the assessment process, the borough may agree to the child having an EHC Plan and will
designate a number of hours of support that they will fund to the school. This funding will be used to
support the child, who has an EHC Plan, to achieve the outcomes stated in the EHC Plan.

As with the pupils with SEND support, pupils with EHC Plans will be set short-term targets in an Individual
Education Plan (IEP) and the class teacher has responsibility to ensure that time is given to support the



child with individual targets and outcomes. There are three meetings per year where the targets are
reviewed with the child, parents and all relevant stakeholders. One of these meetings will be the Annual
Review meeting where the EHC Plan is reviewed to ensure the information is relevant to the child and the
support given is having the biggest impact on the pupil’s progress.

As with the IEP, should the child with an EHC Plan make accelerated progress and it is felt that they no
longer require the support of an EHC Plan, the child will be supported through SEND Support in school on
an IEP following consultation with the borough.

How Cleveland Road Primary School adapts the curriculum and learning environment for pupils with
SEND

It is the responsibility of teachers to make the appropriate adaptations to the curriculum and learning
environment to enable pupils with SEND to access learning opportunities and experience success alongside
their peers. Our teachers have a clear understanding of the needs of the SEND pupils in their class and
know a range of strategies that can be utilised to support pupils. They are able to draw on the expertise of
the SENDCo, Outreach Teachers and professionals from other external agencies for advice as needed. E.g.
Teachers from SEaTSS, Joseph Clarke Service for the Visually Impaired, Redbridge Service for Deaf and
Hearing-Impaired Pupils.

Additional support for learning available to pupils with SEND

Children with an IEP will have designated time each week to work specifically on their IEP targets, either in
an individual or small group setting. Our main aim is to provide mostly class-based interventions in a
relevant learning context.

The SENDCo works with the Assessment Leader to ensure that the school provides a range of intervention
programmes to address the needs of groups of pupils and individual pupils within the school.

Some interventions are delivered by both the class teacher and by trained Learning Support Assistants
(LSAs) under the direction of the teacher and/or the SENDCo. Other interventions are delivered by
Outreach Teachers. A Speech and Language Therapist, who is based at the school one day per week, works
closely with school staff to ensure that we address the needs of our pupils with language and
communication needs effectively.

Some pupils are supported in class for part of the school day by a LSA, either individually or in a small
group. These pupils continue to have the same opportunities as their peers for learning in a group with the
class teacher and the teacher remains responsible for their progress. LSAs understand the need to develop
independence in the pupils with whom they work and support is only assigned when it is needed.

Support for pupils with Social, Emotional and Mental Health needs

Some pupils’ special educational needs relate to Social, Emotional or Mental Health needs. Whilst some
pupils display their difficulties through challenging or disruptive behaviour, other pupils may become
withdrawn or isolated. These difficulties may reflect underlying mental health needs such as anxiety or
depression. Some pupils may have disorders such as Attention Deficit Disorder (ADD), Attention Deficit
Hyperactive Disorder (ADHD) or Attachment Disorder. We address the needs of these pupils by individual
or group interventions, liaising with relevant outreach services and health professionals as appropriate.
Within school, we have two members of staff who have undertaken Senior Mental Health First Aid training.
We also have four trained Emotional Learning Support Assistants (ELSAs) who support pupils who have
been identified as needing support in this area. The school have an allocation of half a day per week from a
SEaTSS specialist teacher for Social, Emotional and Mental Health Needs.



Specialist provision, equipment and facilities

Although set over five levels, Cleveland Road Primary School has a strong commitment to meeting all
children’s needs, including those with physical disabilities. As such, we have invested in a mobile hoist and
the adaptation of a bathroom so that it has a ceiling track and hoist in order to support and allow those
with physical and medical needs to access the facilities.

If a child needs specialist equipment due to physical or medical needs, the SENDCo will liaise with the
relevant professionals to secure the equipment needed and any training for staff required in its use. E.g.
physiotherapy, occupational therapy and SEaTSS Physical Needs Support.

How Cleveland Road Primary School evaluates the effectiveness of its provision for pupils with SEND

Intervention programmes are time-limited and the progress of pupils taking part is tracked. If there is no
evidence that an intervention is effective, either we will adapt the intervention to meet the child’s needs or
we will plan a different type of support.

The success of the education offered to pupils with SEND will be judged against the aims of this SEND
policy. The SEND policy will be reviewed every two years and the Governing Body’s Annual Report will
report on the implementation of the policy.

How Cleveland Road Primary School assesses and reviews the progress of pupils with an Education
Health and Care Plan.

We have robust tracking systems for monitoring the progress of all our pupils, including those with SEND.
Pupil progress meetings are held termly at which action is planned to address any lack of progress
identified.

The ‘assess-plan-do-review’ cycle ensures that we match provision closely to each child’s needs and that
we respond quickly to any evidence of inadequate progress.

The progress of SEND pupils in relation to the outcomes in their Education, Health and Care Plan are
reviewed annually. A child’s objectives or outcomes are broken down into smaller steps and recorded on
the child’s Individual Education Plan. These shorter-term targets are reviewed termly. We involve the child
and family fully in the planning and review process.

The SEND Register and Record Keeping Arrangements

The Assistant Head for Inclusion maintains a central electronic register that details all children who have
been identified as having SEND. This register is updated on an on-going basis.

Electronic SEND records for each child are maintained by the school using the Provision Map Software and

the school’s own internal electronic network. At such a time when the child leaves our school, these
records are then passed onto the transfer school.

Admissions

Pupils with SEND are admitted to the school on the same basis as any other child. The Governing Body uses
the LA admissions criteria.



Roles and responsibilities

Provision for pupils with special educational needs is a matter for the school as a whole. However, some
key individuals and groups have particular areas of responsibility:

Governing Body

e to ensure that the necessary provision is made for any pupil who has special educational needs
and/or disabilities

e to consult the local authority and the governing bodies of other schools when it seems to be
necessary or desirable in the interests of co-ordinated special educational provision in the area as a
whole

e to ensure that parents are notified of a decision by the school that SEND provision is being made for
their child

e to ensure that pupils’ needs are made known to all who are likely to teach them

e to ensure that teachers in the school are aware of the importance of identifying, and providing for,
those pupils who have special educational needs and/or disabilities

e to ensure that a pupil with SEND joins in the activities of the school together with pupils who do not
have SEND, so far as is reasonably practical and compatible with the child receiving the special
educational provision their learning needs call for and the efficient education of the pupils with
whom they are educated and the efficient use of resources

e toreview the SEND policy annually and to report annually on the allocation of available resources
and the success of the policy in meeting

e to appoint a member of the Governing Body to have special responsibility for SEND within the
school who will meet regularly with the SENDCo and conduct visits to the school on a planned
programme

The Headteacher

e to manage all aspects of the school’s work, including provision for pupils with SEND
e to keep the governing body fully informed

e to work closely with the school’s SENDCo

e to seek out and share best practice with the LA and other schools

The Special Educational Needs Co-ordinator (SENDCo)
The Special Needs Co-ordinator is: A. Bayliss. He is in school full time. His key responsibilities include:

e to work in collaboration with the Headteacher, school governors and staff to develop a clear
strategic direction for SEND

e to oversee the day-to-day operation of the school’s SEND policy

e to coordinate and develop high quality provision to meet the needs of pupils with SEND

e to work in partnership with parents/carers of pupils with SEND to develop and review effective
support for their child

e to work with teachers to monitor the effectiveness of interventions and the progress made by
pupils with SEND

e to liaise with the relevant Designated Teacher where a looked after pupil has SEND

e to advise on the deployment of the school’s delegated budget and other resources to meet pupils’
needs effectively

e to liaise with professionals from outside agencies, such as educational psychologists, outreach
services, health and social care professionals, and independent and voluntary bodies, ensuring that
appropriate referrals are made and strategies are implemented



e to liaise with other schools to ensure that pupils make smooth transitions between school
placements

e to work with the Headteacher and school governors to ensure that the school meets its
responsibilities under the Equality Act (2010) with regards to reasonable adjustment and access
arrangements

e to promote the inclusion of pupils with SEND in the school community, ensuring they have access to
the school’s curriculum, facilities and extra-curricular activities

e to ensure that the records of pupils with SEND are maintained and kept up to date

e tosupport and advise teachers about differentiated teaching methods appropriate for individual
pupils with special educational needs

e to coordinate the effective deployment of learning support assistants, providing support and
training as needed

e to contribute to the in-service professional development of staff in relation to SEND

e toline manage the Higher-Level Teaching Assistants and the Learning support Assistants

The SENDCo is supported in these duties by Mrs Padda, Assistant Head, Ms Carrera (SENDCo, Spanish
Lead and Class Teacher) and Miss Clarke, SEND Assistant.

Teachers

e to provide Quality First Teaching for all the pupils in their class

e to provide for the individual needs of all their pupils, adapting their teaching and the learning
environment as appropriate

e to be accountable for the progress of all their pupils, including those who receive additional support
from learning support assistants and specialist teachers

e to work with the SENDCo to monitor the effectiveness of interventions and the progress made by
pupils with SEND

Learning Support Assistants

e to support pupils with their learning under the direction of the class teacher and/or the SENDCo,
implementing strategies recommended by the teacher, SENDCo or professionals from external
agencies

e todevelop the independence of the pupils with whom they work

e to provide feedback to the teacher and/or the SENDCo on the progress of the pupils with whom
they work to inform planning and review

e to ensure that the records of pupils with SEND and interventions are maintained and kept up to
date

Arrangements for training and staff development

The school makes an annual audit of training needs for all staff taking into account school priorities as well
as personal professional development. Particular support is given to Early Career Teachers and other new
members of staff.

Arrangements for partnership with parents

We recognise the importance of working in partnership with parents. Parents hold key information and
have knowledge and experience to contribute to the shared view of a child's needs and the best ways of
supporting them. All parents of pupils with special educational needs and/or disabilities will be treated as
partners and supported to play an active and valued role in their child’s education.



We will always tell parents when their child is receiving help for their special educational needs and will
involve them fully in planning and reviewing any SEND provision.

A child’s class teacher will work closely with parents at all stages in his/her education and, if parents have
concerns, their first port of call should be the class teacher.

Parents of any pupil identified with SEND may contact the Parents in Partnership Service of Redbridge
(RIASS) for independent support and advice.

Pupil participation

Pupils and young people with special educational needs and/or disabilities often have a unique knowledge
of their own needs and circumstances and their own views about what sort of support they would like to
help them make the most of their education. They will be encouraged to participate in the decision-making
processes, including the setting and evaluation of targets. We are committed to developing more person-
centred ways of working to make it easier for our SEND pupils to express their views.

Storing and managing information

See Cleveland Road Primary School’s Data Protection Policy.

Links with other mainstream schools and special schools

Advanced planning for pupils in Year 5 is essential to allow a smooth transition to secondary school. The
SENDCo will liaise with the SENDCo of the Secondary School to ensure that effective arrangements are in

place to support pupils at the time of transfer.

When pupils move to another school, their records will be transferred to the next school within 15 days of
the pupil ceasing to be registered, as required under the Education (Pupil Information) Regulations 2000.

Cleveland Road Primary School has good links with local specialised provisions through the outreach
services.

Links with other agencies and voluntary organisations.

External support services play an important part in helping the school identify, assess and make provision
for pupils with SEND.

The school receives regular visits from the nominated Education Welfare Officer for the area.

The SENDCo works closely with the following agencies and meets with them at the beginning of each term
to plan their work in the school for the term.

Other agencies and outreach services that the school works with include:

e Speech and language therapy service

e QOccupational therapy service

e Educational Psychology Service

e Physiotherapy service

e Early Years SEND Support Services

e EWMHS (Emotional Well-being and Mental Health Service)
e Redbridge Child Development Centre



e Virtual School for Looked After Children
e Social Care services
e SEaTSS (Specialist Education and Training Support Service)

Success Criteria
The success of the school’s SEND policy will be judged against the objectives set out here:

e 90% of SEND children will achieve their IEP targets.
e Over 80% of children and parents will contribute to SEND progress reviews.
e SEND will be seen as a whole staff responsibility.

Complaints procedures

The schools’ complaint procedures are set out in the school prospectus.

Under the Pupils and Families Act 2014, parents may seek advice on resolving disagreements with the LA
and/or the Independent Mediation Service. The school will make further information about this process
available on request.

Cleveland Road Primary School’s Local Offer

Further information on Cleveland Road Primary School’s arrangements for supporting pupils with SEND can
be found in the school’s Local Offer, which can be accessed on the school website at
https://www.clevelandroadpri.uk/send-1/ Our School Local Offer forms part of the local authority’s Local
Offer, which is also available on this site and provides information for parents/carers on SEND services
available within Redbridge and neighbouring boroughs.

Legislation and guidance relevant to this policy

Pupils and Families Act 2014, Part 3

Educational Needs and Disability Code of Practice: 0 to 25 years 2014
Equality Act 2010

Education Act 2011

Policy Revised: Spring Term 2025

To Be Reviewed: Spring Term 2027
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Appendix 1
SEND Staff and Roles

e Assistant Head Teacher (Inclusion) and SENDCo (Key Stage 2)
e Assistant Head Teacher (on SEND Team)

e SENDCO, Spanish Lead and Class Teacher

e SEND Assistant

e Teaching Assistants x 46

e Nursery Nurses x 2



Appendix 2

Cleveland Road Primary School

Initial Record of Concern Form (Print a copy for yourself and SENDCo)

Child’s Full Name:

Date of Birth:

Class Teacher: Class: Year Group:

Date completed:

The Special Educational Needs and Disability Code of Practice 2014 states:
e Teachers are responsible and accountable for the progress and development of the pupils in their class,
including where pupils access support from teaching assistants or specialist staff. (p.88, Ch.6.36)
e High quality teaching, differentiated for individual pupils, is the first step in responding to pupils who have or
may have SEN. Additional intervention and support cannot compensate for a lack of good quality teaching.
(p.88, Ch.6.37)

What have you done so far to support this child?

What has been the impact of this support?

What are the parents’ views?




What are the child’s views?

Based on the above information, please complete the form below.

Concerns (please highlight the Evidence (add any further observations on separate sheet).
relevant concerns)

Cognitive and Learning Difficulties

General learning difficulties

Specific learning difficulties

Behavioural, Emotional or Social Difficulties

Communication and Interaction Difficulties

Speech and Language Difficulties

Autistic Spectrum Disorders

Sensory and Physical Difficulties

Hearing Difficulties




Visual Impairment

Physical and Medical Difficulties

Action to be taken: (to be completed by SENDCO)




Appendix 3

SEND Classifications
At Cleveland Road Primary, we work collaboratively with external experts’ to ensure that children’s SEND is
diagnosed accurately. We only record a child has having a specific type of learning need, once this has
been verified by an expert in the relevant field.

A. COGNITION AND LEARNING NEEDS

Specific Learning Difficulty (SpLD)

Pupils should only be recorded as SpLD if it is the pupil’s primary or secondary SEND and they have had
an appropriate assessment

Specific learning difficulties is an umbrella term which indicates that pupils display differences across their
learning. Pupils with SpLD may have a particular difficulty in learning to read, write, spell or manipulate
numbers so that their performance in these areas is below their performance in other areas. Pupils may
also have problems with short-term memory, with organisational skills and with co-ordination. Pupils with
SpLD cover the whole ability range and the severity of their impairment varies widely.

Specific learning difficulties include:

Dyslexia

Pupils with dyslexia may learn readily in some areas of the curriculum but have a marked and persistent
difficulty in acquiring accuracy or fluency in learning to read, write and spell. Pupils may have poor reading
comprehension, handwriting and punctuation. They may also have difficulties in concentration and
organisation and in remembering sequences of words. They may mispronounce common words or reverse
letters and sounds in words.

Dyscalculia

Pupils with dyscalculia have difficulty in acquiring mathematical skills. Pupils may have difficulty
understanding simple number concepts, lack an intuitive grasp of numbers and have problems learning
number facts and procedures.

Dyspraxia

Pupils with dyspraxia are affected by an impairment or immaturity of the organisation of movement, often
appearing clumsy. Gross and fine motor skills are hard to learn and difficult to retain and generalise.
Pupils may have poor balance and co-ordination and may be hesitant in many actions (running, skipping,
hopping, holding a pencil, doing jigsaws, etc.). Their articulation may also be immature and their language
late to develop. They may also have poor awareness of body position.

Moderate Learning Difficulty (MLD)

Pupils should only be recorded as MLD if it is the pupil’s primary or secondary SEND and they have had
an appropriate assessment.

Pupils with moderate learning difficulties will have attainments well below expected levels in all or most
areas of the curriculum, despite appropriate interventions. Their needs will not be able to be met by
normal differentiation and the flexibilities of the National Curriculum.



Pupils with MLD have much greater difficulty than their peers in acquiring basic literacy and numeracy skills
and in understanding concepts. They may also have associated speech and language delay, low self-
esteem, low levels of concentration and under-developed social skills.

Severe Learning Difficulty (SLD)
Pupils should only be recorded as SLD if it is the pupil’s primary or secondary SEND

Pupils with severe learning difficulties have significant intellectual or cognitive impairments. This has a
major effect on their ability to participate in the school curriculum without support. They may also have
associated difficulties in mobility and co-ordination, communication and perception and the acquisition of
self-help skills. Pupils with SLD will need support in all areas of the curriculum. They may also require
teaching of self-help, independence and social skills. Some pupils may use sign and symbols but most will
be able to hold simple conversations and gain some literacy skills. Their attainments may be within the
Pre-Key Stage Standards for much of their school careers.

Profound and Multiple Learning Difficulty (PMLD)

Pupils should only be recorded as PMLD if it is the pupil’s primary or secondary SEND and they have had
an appropriate assessment.

Pupils with profound and multiple learning difficulties have severe and complex learning needs, in addition
they have other significant difficulties, such as physical disabilities or a Sensory impairment. Pupils require
a high level of adult support, both for their learning needs and for personal care. They are likely to need
Sensory stimulation and a curriculum broken down into very small steps. Some pupils communicate by
gesture, eye pointing or symbols, others by very simple language. Their attainments are likely to remain
within the Pre-Key Stage Standards for much of their school careers.

B. SOCIAL, MENTAL AND EMOTIONAL HEALTH NEEDS

Social, Emotional and Mental Health Needs

Pupils with Social, Emotional and Mental Health needs cover the full range of ability and a continuum of
severity. Their behaviours present a barrier to learning and persist despite the implementation of an
effective school behaviour policy and personal/social curriculum. They may be withdrawn or isolated,
disruptive and disturbing, hyperactive and lack concentration, have immature social skills or present
challenging behaviours.

Pupils with a range of needs, including emotional disorders such as depression and eating disorders;
conduct disorders such as Oppositional Defiance Disorder (ODD); hyperkinetic disorders including Attention
Deficit Disorder or Attention Deficit Hyperactivity Disorder (ADD/ADHD); and syndromes such as
Tourette’s, should be recorded as SEMH if additional or different educational arrangements are being
made to support them.

Where the only additional provision is routine medicine, pupils should not be recorded as having SEND.

C. COMMUNICATION AND INTERACTION NEEDS

Speech, Language and Communication Needs (SLCN)




Pupils should only be recorded as SLCN if it is the pupil’s primary or secondary SEND and they have had
an appropriate assessment.

Pupils with speech, language and communication needs cover the whole ability range.

Pupils with SLCN may have difficulty in understanding and/or making others understand information
conveyed through spoken language. Their acquisition of speech and their oral language skills may be
significantly behind their peers. Their speech may be poor or unintelligible.

Pupils with language impairments find it hard to understand and/or use words in context. They may use
words incorrectly with inappropriate grammatical patterns, have a reduced vocabulary or find it hard to
recall words and express ideas. They may also hear or see a word but not be able to understand its
meaning or have trouble getting others to understand what they are trying to say.

Please note that pupils whose first language is not English should not be recorded as SLCN unless they
also have a special educational need in this area.

Autistic Spectrum Condition (ASC)

Pupils should only be recorded as ASC if it is the pupil’s primary or secondary SEND and they have had an
appropriate diagnosis.

Pupils with autistic spectrum condition (ASC) cover the full range of ability and the severity of their
impairment varies widely. Some pupils may also have learning disabilities or other difficulties, making
identification difficult.

ASC recognises that there are a number of sub-groups within the spectrum of autism. Pupils with ASC find
it difficult to:

understand and use non-verbal and verbal communication

e understand social behaviour - which affects their ability to interact with children and adults

e think and behave flexibly — which may be shown in restricted, obsessional or repetitive activities.

e Pupils with Asperger’s syndrome should be recorded in this category. These pupils share the same
impairments but have higher intellectual abilities although their language development is different
from other pupils with autism.

D. SENSORY AND/OR PHYSICAL NEEDS

Visual Impairment (VI)

Pupils should only be recorded as VI if it is the pupil’s primary or secondary SEND and they have had an
appropriate assessment.

Visual impairment refers to a range of difficulties from partial sight through to blindness. Pupils with visual
impairments cover the whole ability range. For educational purposes, a pupil is considered to be VI if they
require adaptations to their environment or specific differentiation of learning materials in order to access
the curriculum.

Hearing Impairment (Hl)

Pupils should only be recorded as HI if it is the pupil’s primary or secondary SEND and they have had an
appropriate assessment.



Pupils with a hearing impairment range from those with a mild hearing loss to those who are profoundly
deaf. They cover the whole ability range. For educational purposes, pupils are regarded as having a
hearing impairment if they require hearing aids, adaptations to their environment and/or particular
teaching strategies in order to access the concepts and language of the curriculum.

Multi-Sensory Impairment (MSI)

Pupils should only be recorded as MSl if it is the pupil’s primary or secondary SEND and they have had an
appropriate assessment.

Pupils with Multi-Sensory impairment have a combination of visual and hearing difficulties. They are
sometimes referred to as deaf blind but may have some residual sight and/or hearing. Many also have
additional disabilities but their complex needs mean that it may be difficult to ascertain their intellectual
abilities.

Pupils should only be recorded as MSI if their Sensory impairment is their greatest need.

Physical Disability (PD)

Pupils should only be recorded as PD if it is the pupil’s primary or secondary SEND and they have had an
appropriate assessment.

There is a wide range of physical disabilities and pupils cover the whole ability range.

Some pupils are able to access the curriculum and learn effectively without additional educational
provision. They have a disability but do not have a special educational need. For others, the impact on
their education may be severe. Similarly, a medical diagnosis does not necessarily mean that a pupil has
SEND. It depends on the impact the condition has on their educational needs. (See SEND Code of Practice,
chapter 7).

There are a number of medical conditions associated with physical disability, which can impact on mobility,
such as cerebral palsy, spina bifida and muscular dystrophy. Pupils with physical disabilities may also have

associated sensory impairments, neurological problems or learning difficulties.

No Specific Assessment (NSA)

This category should only be used for pupils where an assessment has not taken place. With ongoing
advice from the school’s educational psychologist and other visiting specialist teachers, it is expected that
schools should rarely have to use this category.
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